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Abstract Keywords

This study explores teacher training in Islamic educational contexts with a focus on
enhancing pedagogical, spiritual, and intellectual competence as integrated
dimensions of professional development. Islamic education faces increasing demands
to improve instructional quality while maintaining its ethical and spiritual
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foundations, making comprehensive teacher preparation a critical concern. The
research employs a qualitative, library-based method using a conceptual-interpretative
approach. Data were drawn from classical Islamic educational texts, contemporary
scholarly literature, and institutional documents related to teacher education. Data
analysis was conducted through qualitative content analysis and hermeneutic
interpretation to identify key themes, patterns, and conceptual frameworks relevant to
teacher competence. The results indicate that effective teacher training in Islamic
contexts is characterized by the balanced integration of pedagogical skills, spiritual
formation, and intellectual engagement. The discussion reveals that pedagogical
practice is value-oriented, spiritual development functions as a foundation of
professional integrity, and intellectual competence enables critical and contextual
engagement with knowledge. When these dimensions are integrated, teacher training
contributes to improved educational quality and holistic student development. In
conclusion, the study affirms that teacher training in Islamic educational contexts must
move beyond technical instruction toward a holistic and intentional model that
cultivates skilled, ethical, and reflective educators capable of sustaining the relevance
and transformative mission of Islamic education in contemporary society.
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Introduction

Teacher training occupies a central position in the development of effective and meaningful Islamic
education (Memon, 2011; Fahrezi et al., 2024; Hendawi et al., 2024). Within Islamic educational
contexts, teachers are not merely transmitters of knowledge but are entrusted with the responsibility
of shaping students’ intellectual growth, moral character, and spiritual awareness. The quality of
teacher preparation therefore directly influences the depth and integrity of Islamic educational
practice.

In Islamic tradition, teaching has always been regarded as a noble vocation closely associated with
ethical responsibility and spiritual accountability. According to Saepurrohman & Erihadiana (2024)
and Wasehudin et al. (2024), teachers are viewed as role models (uswah hasanah) whose conduct,
values, and attitudes are as influential as their mastery of subject matter. This understanding
underscores the importance of comprehensive teacher training that goes beyond technical
instructional skills.

Contemporary Islamic educational institutions face growing demands to improve educational
quality while remaining faithful to religious values (Supriatna, 2025). Rapid social change,
technological advancement, and increasing cultural diversity require teachers who are adaptable,
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reflective, and intellectually competent. In this context, teacher training must respond to both
pedagogical innovation and spiritual continuity.

Pedagogical competence remains a foundational element of teacher training. Effective Islamic
educators need a solid understanding of teaching methods, curriculum design, assessment strategies,
and learner-centered approaches (Diabat, 2025; Suparta, 2025). However, pedagogy in Islamic
education is not value-neutral; it is deeply embedded within ethical and spiritual frameworks that
shape how knowledge is conveyed and understood.

Spiritual competence is a distinguishing dimension of teacher training in Islamic educational
contexts. Teachers are expected to cultivate personal piety, sincerity (ikhlas), and consciousness of
God (taqwa), which inform their professional practice. This spiritual grounding enables teachers to
integrate moral values naturally into classroom interactions and educational objectives.

Demirel & Wright (2019) said that, Intellectual competence is equally essential, as Islamic teachers
are required to engage critically with religious texts, educational theories, and contemporary issues.
A strong intellectual foundation allows teachers to navigate differing interpretations, encourage
thoughtful inquiry, and respond constructively to students’ questions (Morris, 2025). Teacher
training programs must therefore promote analytical thinking and scholarly rigor.

Historically, Islamic education emphasized the integration of knowledge, ethics, and spirituality
through close teacher-student relationships. Classical models of learning in madrasas and study
circles highlight mentorship, dialogue, and moral guidance as key elements of effective teaching
(Radino & Mubarok, 2025). These historical insights remain relevant for rethinking modern teacher
training frameworks.

In many contemporary contexts, however, teacher training tends to prioritize technical competence
while underemphasizing spiritual and intellectual formation. This imbalance can lead to
instructional practices that are efficient but lack depth and moral orientation. Addressing this gap
requires a more holistic approach to teacher development.

The integration of pedagogical, spiritual, and intellectual competence offers a comprehensive model
for teacher training in Islamic education (Azme, 2024). Such integration ensures that teachers are
not only skilled instructors but also reflective practitioners and ethical leaders. This model aligns
with Islamic educational philosophy, which views education as the cultivation of the whole person.

Teacher training programs must also consider the diverse learning environments in which Islamic
educators operate (Utari et al., 2024; Khasawneh & Altakhaine, 2020). From formal schools and
universities to pesantren and community learning centers, teachers face varying expectations and
challenges. Training frameworks should therefore be flexible while maintaining core Islamic
educational principles.

Moreover, globalization and digital technology have transformed teaching and learning processes.
Islamic educators must be equipped to use modern educational tools responsibly while preserving
the integrity of Islamic values (Shobirin & Efendi, 2025). Teacher training plays a crucial role in
preparing educators to navigate these technological and cultural shifts.

Professional development should be understood as a continuous process rather than a one-time
qualification. In Islamic educational contexts, lifelong learning reflects both professional
commitment and religious duty (Succarie, 2024). Teacher training systems should encourage
ongoing reflection, self-improvement, and scholarly engagement.
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Collaboration between educational institutions, religious scholars, and policy makers is also vital for
strengthening teacher training. Such collaboration can ensure that training programs remain
academically sound, spiritually grounded, and socially relevant. It also helps bridge the gap between
theory and practice in Islamic education.

Ultimately, enhancing teacher competence in Islamic educational contexts requires a balanced and
integrative approach. Pedagogical expertise, spiritual depth, and intellectual rigor must be developed
simultaneously to support meaningful educational outcomes. Teacher training serves as the
foundation for this integrative vision.

Teacher training in Islamic educational contexts is a strategic and transformative endeavor (Khan &
Ahmed, 2025). By fostering pedagogical, spiritual, and intellectual competence, Islamic education
can cultivate teachers who are capable of guiding learners toward knowledge, ethical maturity, and
spiritual awareness. Such teachers are essential for sustaining the relevance and integrity of Islamic
education in the contemporary world.

Methods

The research entitled “Teacher Training in Islamic Educational Contexts: Enhancing Pedagogical, Spiritual, and
Intellectual Competence” is most suitably conducted using a qualitative research method with a library-based
and conceptual-interpretative approach. This method is appropriate because the study seeks to explore
concepts, frameworks, and underlying principles of teacher training within Islamic educational contexts
rather than to measure variables quantitatively. The focus of the research lies in understanding meanings,
values, and theoretical orientations related to pedagogical, spiritual, and intellectual competence as
articulated in Islamic educational thought and contemporary educational discourse. Data for this research
are derived primarily from secondary sources, including classical Islamic educational texts, contemporary
scholarly books, peer-reviewed journal articles, policy documents, and research reports on teacher education
and Islamic pedagogy. These sources provide both normative foundations and practical perspectives, enabling
a comprehensive understanding of teacher training as it has been conceptualized historically and
implemented in modern Islamic educational institutions. The selection of sources is conducted systematically
to ensure relevance, academic credibility, and conceptual depth.

The data collection process involves a systematic literature review, in which relevant texts are identified,
categorized, and examined based on thematic relevance to pedagogical competence, spiritual formation, and
intellectual development. Key concepts, arguments, and models of teacher training are extracted through
close reading and comparative analysis. This process allows the researcher to identify recurring patterns,
convergences, and divergences in scholarly perspectives on teacher training in Islamic education. Data analysis
is carried out using qualitative content analysis combined with hermeneutic interpretation. Content analysis
is used to organize and code themes related to teaching competence, professional ethics, spiritual
development, and intellectual engagement. Hermeneutic interpretation is then applied to interpret these
themes within their historical, textual, and contemporary educational contexts. Through this interpretative
process, classical Islamic insights are critically connected with present-day teacher training needs, allowing the
study to propose a holistic and contextually grounded model of teacher development. To ensure the rigor
and credibility of the research, theoretical triangulation is employed by engaging multiple schools of thought
within Islamic education and modern educational theory. Consistency of interpretation is maintained
through cross-referencing sources and grounding arguments in established theoretical frameworks. This
methodological approach enables the research to produce a nuanced and academically robust analysis of
teacher training that is relevant, integrative, and aligned with the philosophical foundations of Islamic
education.

Results and Discussion
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Teacher training in Islamic educational settings is structured around multidimensional competencies that go
beyond technical teaching skills. Based on the literature analysis, teacher competence is consistently framed
as an integrated construct encompassing pedagogical effectiveness, spiritual depth, and intellectual rigor.
These dimensions reflect long-standing Islamic educational ideals while also addressing contemporary
professional demands.

Through qualitative content analysis of policy documents, institutional guidelines, and scholarly works on
Islamic teacher education, three dominant competency domains emerged. These domains are not isolated
but interdependent, shaping teachers’ professional identity and instructional practice. The categorization
below reflects patterns commonly observed across Islamic schools, madrasas, and higher education
institutions.

Table 1. Core Competency Dimensions in Teacher Training within Islamic Educational Contexts

No. Co'mpete.ncy Core Focus Field-Based Indicators
Dimension
1 Pedagogical Teaching methods and Lesson planning, classroom
Competence assessment management
2 Spiritual Competence Moral and spiritual integrity Ethical conduct, role modeling
3 Intellectual Critical and scholarly Textual interpretation, reflective
Competence engagement thinking

The table indicates that teacher training in Islamic contexts prioritizes balanced professional formation.
Teachers are expected to master instructional strategies while embodying Islamic ethical values and engaging
intellectually with both religious and contemporary knowledge. This integrated competency framework
underscores the distinctive character of Islamic teacher education. It suggests that effective training programs
must be designed holistically, ensuring that pedagogical proficiency does not develop at the expense of
spiritual or intellectual growth.

Pedagogical preparation remains a central concern in teacher training programs across Islamic educational
institutions. However, the findings reveal that pedagogical competence is conceptualized not merely as
technical efficiency, but as a value-oriented practice grounded in ethical responsibility and learner
development. The data synthesized in this table are derived from analyses of teacher training curricula,
professional development modules, and instructional guidelines commonly implemented in Islamic schools
and teacher education institutions. Recurrent pedagogical components were identified through thematic
coding and comparative interpretation.

Table 2. Pedagogical Components Emphasized in Islamic Teacher Training Programs

Pedagogical Component Description Practical Application
Instructional Planning Structured and purposeful teaching Curriculum alignment
Learner-Centered Methods Active student engagement Discussion and inquiry
Assessment Strategies Fair and formative evaluation Feedback-based learning
Classroom Ethics Respectful learning environment | Discipline with compassion

The table demonstrates that pedagogical training in Islamic contexts integrates methodological skill with
ethical sensitivity. Teaching is framed as a moral act that requires awareness of students’ intellectual and
emotional needs. This approach enhances the quality of learning by fostering trust, engagement, and reflective
thinking. It also reinforces the idea that pedagogy in Islamic education is inseparable from values and
character formation. Spiritual competence is a defining feature that distinguishes teacher training in Islamic
educational contexts from secular models. Teachers are expected to internalize Islamic values and manifest
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them consistently in professional conduct. This spiritual dimension is deeply embedded in training
philosophies and institutional expectations. The elements presented in this table were identified through
hermeneutic analysis of classical Islamic educational thought and contemporary training manuals. These
elements are commonly referenced as core components of teacher identity in Islamic education.

Table 3. Spiritual Formation Elements in Teacher Training Practices

Spiritual Element Educational Meaning Observed Practice
Ikhlas (Sincerity) Teaching as worship | Commitment and integrity
Taqwa (God-consciousness) | Ethical self-regulation Moral discipline
Akhlaq (Character) Exemplary behavior Teacher as role model
Reflective Practice Spiritual self-evaluation Personal development

The table highlights that spiritual formation is not treated as an abstract ideal, but as a practical foundation
of professional behavior. Teachers are trained to align their intentions and actions with Islamic ethical
principles. Such spiritual grounding enhances the moral authority of teachers and strengthens their influence
on students’ character development. It also supports emotional resilience and professional commitment in
challenging educational environments. Intellectual competence is increasingly emphasized in Islamic teacher
training to address contemporary educational challenges. Teachers are expected to engage critically with texts,
ideas, and social realities while maintaining fidelity to Islamic epistemological principles. This table
synthesizes strategies identified in scholarly discussions and institutional reports on teacher development.
These strategies reflect a growing awareness of the need for analytical and reflective capacities among Islamic
educators.

Table 4. Intellectual Development Strategies in Islamic Teacher Training

Strategy Focus Area Educational Outcome
Textual Analysis Qur’an and classical texts Interpretative skill
Critical Dialogue Exchange of ideas Analytical reasoning
Contemporary Issues Study | Social and educational contexts | Contextual awareness
Research Literacy Academic engagement Scholarly competence

The findings show that intellectual development is framed as an active and ongoing process. Teachers are
encouraged to question, analyze, and contextualize knowledge rather than rely solely on rote transmission.
This intellectual orientation strengthens teachers’ capacity to guide students through complex issues and
promotes a culture of inquiry within Islamic educational institutions. The final table synthesizes how
integrated teacher training combining pedagogical, spiritual, and intellectual dimensions affects educational
practice in Islamic institutions. This synthesis is based on interpretative comparison across all analyzed
sources. Rather than causal measurement, the table reflects qualitative associations consistently reported in
the literature on Islamic education and teacher professionalism.

Table 5. Integrated Impact of Teacher Training on Educational Practice

Training Dimension Observed Impact on Practice
Pedagogical Improved instructional quality
Spiritual Ethical and caring learning environment
Intellectual Critical and reflective teaching
Integrated Model Holistic student development

The table confirms that integrated teacher training contributes to sustainable educational quality. When
competencies are developed in balance, teachers are better equipped to fulfill their multifaceted roles. Overall,
the results demonstrate that teacher training in Islamic educational contexts is most effective when it
consciously integrates pedagogical skill, spiritual integrity, and intellectual rigor. Such integration reinforces
the transformative purpose of Islamic education and enhances its relevance in contemporary society.
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Discussion
Reconceptualizing Teacher Competence in Islamic Education

The findings suggest that teacher competence in Islamic educational contexts must be understood as a
multidimensional construct rather than a collection of isolated skills. Pedagogical effectiveness, spiritual
integrity, and intellectual engagement emerge as interdependent elements that together shape professional
identity. This reconceptualization challenges reductionist models of teacher training that emphasize
instructional technique while overlooking ethical and spiritual responsibility. By framing competence
holistically, Islamic education affirms that teaching is both a professional and moral endeavor. Teachers are
expected to demonstrate consistency between knowledge, values, and action, which strengthens their
credibility and influence within the learning community.

Pedagogy as a Value-Oriented Educational Practice

The discussion highlights that pedagogical practice in Islamic teacher training is grounded in ethical
intentionality. Instruction is not treated as a neutral process but as an act shaped by moral awareness and care
for learners. This orientation transforms teaching methods into vehicles for cultivating responsibility, respect,
and reflective thinking. Such a value-oriented pedagogy supports deeper student engagement and fosters
meaningful learning experiences. It also aligns instructional practice with the broader aims of Islamic
education, which prioritize character development alongside cognitive achievement.

Spiritual Formation as Professional Foundation

Spiritual development appears as a foundational dimension of teacher professionalism rather than a
supplementary attribute. The findings indicate that spiritual awareness informs teachers’ attitudes, decision-
making, and interpersonal relationships. This internal orientation shapes how educators respond to
challenges, maintain integrity, and sustain commitment to their roles. The discussion emphasizes that
spiritual formation contributes to emotional resilience and ethical consistency. In educational environments
marked by pressure and change, this dimension supports teachers’ capacity to act thoughtfully and
responsibly.

Intellectual Engagement and Critical Educational Agency

Intellectual competence is discussed as a form of critical agency that enables teachers to engage with
knowledge dynamically. Rather than functioning as passive transmitters of content, teachers are positioned
as reflective thinkers capable of interpreting texts, engaging with contemporary issues, and guiding inquiry.
This intellectual orientation strengthens teachers’ confidence in addressing diverse perspectives and complex
questions. It also promotes a learning culture that values dialogue, analysis, and contextual understanding
within Islamic educational settings.

Integration and Its Implications for Educational Quality

The discussion underscores that the integration of pedagogical, spiritual, and intellectual dimensions
enhances the overall quality of educational practice. When these elements are developed in balance, teacher
training becomes transformative rather than merely functional. This integration supports coherence between
institutional values, teaching practice, and educational outcomes. Ultimately, the findings point to the need
for intentional and structured integration within teacher training programs. Such integration reinforces the
distinctive character of Islamic education and strengthens its capacity to nurture learners who are ethically
grounded, intellectually engaged, and socially responsible.

Conclusion

Based on the research findings, it can be concluded that effective teacher training in Islamic educational
contexts requires an integrated and holistic approach that simultaneously develops pedagogical proficiency,
spiritual integrity, and intellectual competence. The study demonstrates that when these dimensions are
treated as interdependent rather than separate components, teacher training becomes more meaningful and
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transformative, strengthening teachers’ professional identity and ethical responsibility. Such integration
enhances instructional quality, supports character formation, and fosters critical and reflective educational
practices. Therefore, consciously embedding these dimensions within teacher training programs is essential
for sustaining the relevance, quality, and moral purpose of Islamic education in contemporary contexts.

References

Azme, N. (2024). Integrating islamic spirituality in teacher training: analysis of faculty development
programs and their impact on teaching practices. Journal of Islamic Social Economics and

Development, 9(67), 81-90. https://doi.org/10.55573/]ISED.096708

Demirel Ucan, A., & Wright, A. (2019). Improving the pedagogy of Islamic religious education
through an application of critical religious education, variation theory and the learning
study model. British Jowrnal of Religious Education, 41(2), 202-217.
https://doi.org/10.1080/01416200.2018.1484695

Diabat, O. M. A. (2025). Teachers'instructional Approaches And Their Effectiveness In Delivering
The Islamic Education Curriculum In Jordan. Lex Localis, 23(S2), 178-199.

Fahrezi, M., Siahaan, A., & Nahar, S. (2024). Determinant factors of teacher quality in state Islamic
elementary  schools. Fitrah: ~ Journal ~— of  Islamic  Education, 5(2), 218233.
https://doi.org/10.53802/fitrah.v5i2.1346

Hendawi, M., Al Murshidi, G., Asrori, A., Hadi, M. F., Huda, M., & Lovat, T. (2024). The
development of Islamic education curriculum from the Quranic perspective. Ar-Fachruddin:

Jowrnal of Islamic Education, 1(2), 93-123. https://doi.org/10.7401/hms52091

Khan, S. A., & Ahmed, S. Z. (2025). Cultivating Minds, Inspiring Change: Transformative
Paradigms in Islamic Education. The Critical Review of Social Sciences Studies, 3(1), 3204-
3214. https://doi.org/10.59075/gqgnj655

Khasawneh, O., & Altakhaineh, A. R. M. (2020). Teacher education from an Islamic
perspective. The International Journal of Religion and Spirituality in Society, 10(3), 1.
https://doi.org/10.18848/2154-8633/CGP/v10i03/1-16

Memon, N. (2011). What Islamic school teachers want: Towards developing an Islamic teacher
education  programme. British ~ Jowrnal of  Religious  Education, 33(3), 285-298.
https://doi.org/10.1080/01416200.2011.595912

Morris, D. L. (2025). Rethinking science education practices: Shifting from investigation-centric to
comprehensive inquiry-based instruction. Education Sciences, 15(1), 73.

https://doi.org/10.3390/educsci15010073

Radino, R., & Mubarok, M. H. (2025). Critical Pedagogy and Dialogic Learning in Classical Islamic
Boarding Schools: An Analysis of Discussion Practices in Madrasah Diniyyah Al-Munawwir
Krapyak. Jurnal Pendidikan Agama Islam, 22(1), 255-274.
https://doi.org/10.14421/jpai.v22i1.10801

Saepurrohman, A., & Erihadiana, M. (2024). The Concept of Qudwah and its Implications for
Teacher Personality Competence in Islamic Education. Jurnal Pendidikan Islam, 14(2), 90-
102. https://doi.org/10.38073/jpi.v14i2.1806

Shobirin, M. S., & Efendi, N. (2025). Integrating Islamic Values Into Digital Character Education:
Managing Curriculum Innovation In The Era Of Education 5.0. International Journal of

Global Journal of Islamic Education and Intellectual Growth 2024. 1(2) 40


https://doi.org/10.55573/JISED.096708
https://doi.org/10.1080/01416200.2018.1484695
https://doi.org/10.53802/fitrah.v5i2.1346
https://doi.org/10.7401/hms52091
https://doi.org/10.59075/gqgnj655
https://doi.org/10.18848/2154-8633/CGP/v10i03/1-16
https://doi.org/10.1080/01416200.2011.595912
https://doi.org/10.3390/educsci15010073
https://doi.org/10.14421/jpai.v22i1.10801
https://doi.org/10.38073/jpi.v14i2.1806

(Islamic Knowledge and Its Influence on the Development of Educational Philosophies in Muslim Societies)

Education Management and Religion, 2(2), 141-161.
https://doi.org/10.71305/ijemr.v2i2.352

Succarie, A. (2024). Examining the implications of Islamic teacher education and professional
learning: Towards professional identity renewal in Islamic schools. Education

Sciences, 14(11), 1192. https://doi.org/10.3390/educscil4111192

Suparta, M. (2025). Implementing Student-Centered Learning Through Focus Group Discussion:
A Strategic Approach to Educational Management in Al-Qur’an and Hadith
Instruction. Journal ~ of = Educational =~ Management Research, 4(4), 1682-1697.
https://doi.org/10.61987/jemr.v4i4.1346

Supriatna, D. (2025). Development of an Online-Based Islamic Education Management System in
Islamic Primary Education Institutions. Journal of Asian Primary Education (JoAPE), 2(1), 14-
27. https://doi.org/10.59966/joape.v2il.1645

Utari, U., Soraya, S., & Wulandari, Y. (2024). The gradual Islamisation of teacher education:
Current trends and future implications in global inclusive education policy. Journal on

Islamic Studies, 1(1), 1-16. https://doi.org/10.35335/zhpdm826
Wasehudin, W., Wajdi, M. B. N., Silahuddin, S., Syafe'i, 1., Sirojudin, R., Bachtiar, M., & Hasanah,

U. (2024). The paradigm of character education in Islamic elementary school. Jurnal Ilmiah

Islam Futura, 24(2), 368-397. https://doi.org/10.22373 /jiif.v24i2.22546

Global Journal of Islamic Education and Intellectual Growth 2024. 1(2) 41


https://doi.org/10.71305/ijemr.v2i2.352
https://doi.org/10.3390/educsci14111192
https://doi.org/10.61987/jemr.v4i4.1346
https://doi.org/10.59966/joape.v2i1.1645
https://doi.org/10.35335/zhpdm826
https://doi.org/10.22373/jiif.v24i2.22546

