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Abstract

The concept of knowledge occupies a central position in Islamic thought and has
profound implications for education. This study aims to examine the Islamic concept
of knowledge and to analyze its implications for Islamic curriculum design within
contemporary educational contexts. Using a qualitative, conceptual, and library-based
research design, the study draws on classical Islamic scholarship and contemporary
academic literature in Islamic epistemology, philosophy of education, and curriculum
studies. Data were collected through a systematic review of authoritative classical texts
and peerreviewed contemporary sources, and analyzed using qualitative content
analysis and thematic interpretation. The findings reveal that Islamic epistemology is
grounded in the principle of unity of knowledge (tawhid), recognizes revelation, reason,
and experience as complementary sources of knowing, and emphasizes the ethical and
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transformative purpose of knowledge (adab). These epistemological characteristics
imply that curriculum design in Islamic education should be holistic, ethically
oriented, and integrative, rather than fragmented or value-neutral. The results further
show that integrated curriculum design emerges as a direct consequence of Islamic
conceptions of knowledge, shaping educational aims, content organization, and
pedagogical approaches. The study concludes that many limitations of contemporary
Islamic curricula can be traced to epistemological inconsistencies rather than technical
design issues alone. By explicitly linking Islamic epistemology with curriculum theory,
this research offers a conceptual framework for developing curricula that are
intellectually coherent, ethically grounded, and faithful to Islamic intellectual tradition
while remaining responsive to modern educational challenges.
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Introduction

The concept of knowledge (‘ilm) occupies a central position in Islamic thought, shaping not only
epistemological frameworks but also ethical orientations, social practices, and educational systems. From the
earliest Qur’anic revelation, which begins with the command to “read” (iqra’), Islam has articulated a vision
of knowledge that integrates divine guidance, rational inquiry, and moral responsibility (Al-Attas, 1993;
Halstead, 2004). Classical Islamic scholarship developed a comprehensive understanding of knowledge that
encompassed revealed sciences ( ‘ultim nagliyyah) and rational or acquired sciences ( ‘ulim ‘agliyyah), rejecting
rigid dichotomies between sacred and secular domains (Nasr, 1987). In contemporary contexts, however, this
integrated epistemology faces significant challenges as Muslim education systems interact with modern
curricula shaped largely by Western secular epistemologies. As a result, the question of how Islamic
conceptions of knowledge can meaningfully inform curriculum design has gained renewed scholarly
attention.

Recent literature highlights that globalization, modernization, and the dominance of standardized education
models have profoundly influenced Islamic educational institutions, often leading to epistemological
fragmentation (Hefner, 2009; Sahin, 2013). While many Islamic schools formally incorporate religious
subjects, their curricular structures frequently mirror secular models that prioritize technical competencies
and instrumental knowledge over ethical and metaphysical dimensions (Memon, 2011). Scholars argue that
this trend risks reducing Islamic education to the mere addition of religious content rather than grounding
curricula in a coherent Islamic worldview (ru yat alislam li alwujiid) (Al-Attas, 1993; Hashim & Langgulung,
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2008). Consequently, understanding the Islamic concept of knowledge is not only a theoretical concern but
also a practical necessity for curriculum development that aspires to align educational goals with Islamic
intellectual and moral traditions.

Despite growing interest in Islamization of knowledge and integrated curriculum models, significant
conceptual and practical problems persist. One major issue lies in the lack of consensus regarding what
constitutes “Islamic knowledge” and how it differs epistemologically from modern secular knowledge systems
(Haneef, 2005; Zaman, 2012). In many curriculum designs, Islamic perspectives are appended superficially,
without critically engaging with underlying assumptions about the nature, sources, and purposes of
knowledge. This has resulted in curricula that are internally inconsistent, where Islamic values coexist uneasily
with epistemologies rooted in positivism or utilitarianism (Sahin, 2018). The absence of a clear conceptual
foundation often leads educators to struggle with translating abstract philosophical ideas into concrete
curricular structures and learning outcomes.

In response to these challenges, scholars have proposed broad solutions centered on epistemological
reconstruction and curriculum integration. A common argument emphasizes the need to rearticulate Islamic
epistemology as the foundation of educational theory, ensuring that curriculum objectives, content selection,
pedagogy, and assessment are coherently aligned (Al-Attas, 1980; Langgulung, 2003). Rather than rejecting
modern knowledge, this approach calls for critical engagement, where contemporary disciplines are evaluated
and contextualized within an Islamic worldview. However, while this solution is widely endorsed in principle,
its practical implications for curriculum design remain underdeveloped. Many studies articulate normative
ideals without offering systematic frameworks that link epistemological concepts to curricular components.

Previous scholarly efforts have attempted to address this gap by elaborating key elements of Islamic
epistemology relevant to education. Al-Attas (1993) emphasizes that knowledge in Islam is inseparable from
adab, or proper moral and intellectual discipline, suggesting that curriculum design must cultivate ethical
comportment alongside cognitive mastery. Nasr (1987) highlights the hierarchical nature of knowledge in
Islamic tradition, where different forms of knowing are ordered according to their proximity to ultimate truth
(hagigah). Building on these ideas, Hashim and Langgulung (2008) argue that Islamic curricula should reflect
a holistic vision of the human being, integrating intellectual, spiritual, emotional, and physical dimensions.
These contributions provide important conceptual insights but often stop short of translating them into
actionable curriculum design principles.

Other scholars focus on curriculum integration strategies that seek to bridge religious and general sciences.
Memon (2011) proposes an “integrated Islamic curriculum” that embeds Islamic values across subject areas
rather than isolating them within religious studies. Similarly, Sahin (2013) advocates for a values-based
curriculum grounded in Islamic ethics, emphasizing reflective pedagogy and character formation. While these
models offer practical orientations, critics note that they sometimes lack a robust epistemological grounding,
risking an instrumental use of Islamic values detached from a deeper understanding of knowledge itself
(Zaman, 2012). This suggests that curriculum integration efforts must be preceded by a clearer articulation of
the Islamic concept of knowledge and its educational implications.

A growing body of literature has also examined the implications of epistemology for curriculum design in
comparative and philosophical education studies. Studies in Islamic philosophy of education underline that
epistemological assumptions shape what is considered valid knowledge, how it is organized, and how learners
are positioned in the educational process (Halstead, 2004; Sahin, 2018). However, existing research often
treats epistemology and curriculum as separate domains, with limited analysis of their direct relationship.
This reveals a research gap concerning how the Islamic concept of knowledge can be systematically
operationalized within curriculum design frameworks, particularly in contemporary educational settings that
must respond to both religious and societal demands.

Against this background, the present study seeks to address the gap by critically examining the concept of
knowledge in Islam and exploring its implications for Islamic curriculum design. The study aims to synthesize
classical and contemporary scholarly perspectives on Islamic epistemology and to articulate how core concepts
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such as the unity of knowledge (tawhid), the integration of revelation and reason, and the ethical purpose of
learning can inform curriculum objectives, content organization, and pedagogical orientation. The novelty of
this study lies in its explicit focus on linking epistemological theory with curriculum design principles, offering
a conceptual framework that moves beyond normative assertions. By clarifying the scope and relevance of the
Islamic concept of knowledge, this research contributes to ongoing debates on Islamic education reform and
provides a theoretical foundation for developing curricula that are intellectually coherent, ethically grounded,
and contextually relevant.

Methods

This study employs a qualitative conceptual research design grounded in library-based inquiry to examine the
concept of knowledge in Islam and its implications for Islamic curriculum design. A qualitative and
philosophical approach is appropriate because the study seeks to analyze epistemological foundations,
normative principles, and theoretical constructs rather than empirical variables (Creswell, 2014). Conceptual
analysis has been widely used in Islamic education research to explore foundational ideas derived from
classical Islamic scholarship and contemporary academic discourse (Sahin, 2018). By situating the analysis
within Islamic epistemology, this methodology allows for a systematic examination of how assumptions about
the nature, sources, and purposes of knowledge shape educational theory and curriculum development.

The data sources for this study consist primarily of classical and contemporary scholarly literature. Classical
sources include authoritative works of Muslim scholars such as Al-Ghazali, Ibn Sina, and Ibn Khaldiin, which
articulate core Islamic perspectives on knowledge, learning, and human development (Nasr, 1987).
Contemporary sources comprise peer-reviewed journal articles and academic books by scholars such as Al-
Attas (1980, 1993), Halstead (2004), Hashim and Langgulung (2008), Memon (2011), and Sahin (2013,
2018), who have extensively discussed Islamic epistemology, philosophy of education, and curriculum
integration. The literature was collected through a systematic search of academic databases, including Scopus,
Web of Science, and Google Scholar, using keywords related to Islamic concept of knowledge, Islamic
epistemology, and curriculum design. Sources were selected based on their relevance to epistemological
analysis and educational implications, ensuring conceptual depth and scholarly credibility.

Data analysis was conducted using qualitative content analysis and thematic interpretation. Key
epistemological concepts—such as the unity of knowledge (tawhid), the integration of revelation and reason,
the ethical dimension of knowledge (adab), and the holistic aim of education—were identified through close
reading of the selected texts (Al-Attas, 1993; Halstead, 2004). These themes were then analytically linked to
core elements of curriculum design, including educational aims, content organization, and pedagogical
orientation, drawing on curriculum theory literature (Sahin, 2018). To enhance trustworthiness,
interpretations were triangulated across multiple sources and scholarly perspectives, and all analytical steps
were explicitly articulated. While the study does not include empirical data, its conceptual rigor provides a
theoretical framework that can inform future empirical research and practical curriculum development in
Islamic education.

Results and Discussion
Unity of Knowledge (7awhid) as the Epistemological Foundation

The analysis demonstrates that the principle of tawhid constitutes the core epistemological foundation of the
Islamic concept of knowledge. Across classical and contemporary literature, knowledge is consistently
understood as unified and oriented toward divine truth rather than fragmented into autonomous or value-
neutral domains (Al-Attas, 1993; Nasr, 1987). This unity signifies that all forms of knowledge ultimately
derive meaning from their relationship to God and are interconnected within a coherent worldview. The
results show that Islamic epistemology does not recognize a strict separation between religious and secular
knowledge, a dichotomy that is prevalent in modern education systems. Instead, disciplines such as natural
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sciences, social sciences, and humanities are viewed as complementary avenues for understanding divine signs
(ayat) in both revelation and creation.

From a curriculum perspective, this finding implies that subject compartmentalization, which isolates
religious studies from other disciplines, is epistemologically inconsistent with Islamic thought. The literature
suggests that curriculum structures should be designed to highlight conceptual and ethical interconnections
among disciplines, thereby reflecting the unity of knowledge inherent in tawhid (Hashim & Langgulung,
2008). The results indicate that curriculum integration is not merely a pedagogical preference but a direct
consequence of Islamic epistemological commitments.

Sources of Knowledge: Revelation, Reason, and Experience

The findings further reveal that Islamic epistemology recognizes multiple, interrelated sources of knowledge,
namely revelation (wahy), reason ( ‘aql), and empirical experience. The literature consistently emphasizes that
these sources are not hierarchical in a conflicting sense but function synergistically to guide human
understanding (Halstead, 2004). Revelation provides ultimate ontological and moral guidance, reason enables
interpretation and critical reflection, and experience allows engagement with the empirical world. Classical
scholars such as Al-Ghazall and Ibn Sind emphasize that neglecting any of these sources results in an
incomplete understanding of reality (Nasr, 1987).

In terms of curriculum design, the results indicate that an Islamic curriculum should foster balanced
intellectual development by integrating textual learning, rational inquiry, and experiential engagement. This
challenges curricula that prioritize rote memorization or purely empirical approaches without ethical or
metaphysical reflection. The findings support pedagogical models that combine scriptural study, critical
thinking, and applied learning, aligning curriculum practices with Islamic epistemological principles (Sahin,

2018).
Ethical Dimension of Knowledge (Adab)

A prominent theme emerging from the analysis is the ethical and moral orientation of knowledge in Islam,
commonly articulated through the concept of adab. The literature emphasizes that knowledge is inseparable
from moral responsibility and proper conduct, and that learning without ethical grounding is considered
incomplete or even harmful (Al-Attas, 1993). Classical sources stress that the purpose of knowledge is not
domination or utility alone, but moral refinement and social benefit, while contemporary scholars reaffirm
this ethical orientation in discussions of Islamic education reform (Sahin, 2013).

The results show that this ethical dimension has direct implications for curriculum outcomes. Rather than
focusing exclusively on cognitive achievement, Islamic curriculum design must incorporate ethical reasoning,
character development, and social responsibility as integral educational goals. The findings indicate that
values education in Islam is not an add-on component but a core outcome embedded within all areas of study.
This challenges value-neutral curriculum models and reinforces the need for ethical coherence across subjects.

Hierarchy and Purpose of Knowledge

The analysis also identifies the hierarchical organization of knowledge as a key characteristic of Islamic
epistemology. While Islam affirms the value of all beneficial knowledge, the literature indicates that
knowledge oriented toward ultimate truth, moral development, and spiritual awareness holds a higher
purpose than purely instrumental or utilitarian knowledge (Nasr, 1987). This hierarchy does not diminish
the importance of applied sciences but situates them within a broader moral and metaphysical framework.

In curriculum terms, the findings suggest that content prioritization and sequencing should reflect this
hierarchy by ensuring that technical and vocational knowledge is integrated with ethical and spiritual
understanding. The results highlight a contrast between Islamic epistemology and contemporary curricula
driven primarily by economic or labor-market considerations. An Islamic curriculum informed by this
hierarchy seeks to balance worldly competence with moral and spiritual depth (Hashim & Langgulung, 2008).
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Educational Aims and the Concept of the Holistic Human Being

The findings demonstrate a strong relationship between Islamic epistemology and the educational aim of
developing the holistic human being (ins@n kamil). The literature consistently frames education as a process
that nurtures intellectual, spiritual, moral, emotional, and physical dimensions in an integrated manner (Al-
Attas, 1993). Knowledge is viewed as transformative, shaping both understanding and character, rather than
merely instrumental.

This holistic aim has significant implications for curriculum design. The results indicate that curriculum
objectives grounded in Islamic epistemology extend beyond academic proficiency to include spiritual
awareness, ethical integrity, and social engagement. Such objectives challenge reductionist models of
education that equate success with standardized assessment outcomes alone. Instead, the findings support
curriculum frameworks that balance intellectual rigor with moral and spiritual development (Sahin, 2018).

3.6. Implications for Integrated Islamic Curriculum Design

The analysis reveals that integrated curriculum design emerges as a logical and necessary outcome of the
Islamic concept of knowledge. Scholars argue that integration involves embedding Islamic worldview
principles across all subject areas rather than confining them to religious studies (Memon, 2011). The results
show that effective integration requires epistemological clarity; without it, integration risks becoming
superficial or symbolic (Zaman, 2012).

The findings indicate that integration should occur at the level of curriculum aims, content organization, and
pedagogical orientation. This includes linking disciplinary knowledge to ethical reflection, highlighting
metaphysical assumptions underlying different fields, and fostering coherence between learning experiences.
Such integration aligns curriculum structure with the unity of knowledge emphasized in Islamic epistemology.

Pedagogical Orientation and the Learner’s Role

Finally, the results highlight pedagogical implications derived from the Islamic concept of knowledge. The
literature portrays learners as active moral agents and seekers of wisdom rather than passive recipients of
information (Sahin, 2018). Learning is understood as a purposeful and reflective process guided by intention
(niyyah) and ethical discipline.

The findings suggest that pedagogical approaches aligned with Islamic epistemology emphasize dialogue,
reflection, mentorship, and moral exemplarity. Curriculum design, therefore, must consider not only content
but also teaching-learning relationships and educational environments that support moral and intellectual
growth. This reinforces the view that pedagogy is inseparable from epistemology in Islamic education.

Conclusion

This study has demonstrated that the Islamic concept of knowledge constitutes a coherent epistemological
framework with direct and significant implications for Islamic curriculum design. Drawing on classical and
contemporary scholarship, the findings show that knowledge in Islam is grounded in the principle of tawhid,
integrates revelation, reason, and experience as complementary sources of knowing, and is inseparable from
ethical responsibility (adab) and holistic human development. The analysis reveals that many challenges faced
by contemporary Islamic curricula such as fragmentation between religious and general sciences, instrumental
approaches to learning, and value-neutral educational objectives stem primarily from epistemological
inconsistencies rather than technical curriculum design issues alone. By clarifying the foundational
assumptions of Islamic epistemology, this study highlights that integrated curriculum design is not merely an
instructional option but an epistemological necessity rooted in the Islamic worldview. The key implication is
that Islamic curricula should be structured to reflect the unity and hierarchy of knowledge, prioritize ethical
and spiritual aims alongside intellectual development, and adopt pedagogical orientations that view learners
as moral agents and seekers of wisdom. This research contributes to the existing body of knowledge by
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explicitly bridging Islamic epistemological theory and curriculum design, an area often treated implicitly or
normatively in prior studies. By translating philosophical principles into curriculum-relevant insights, the
study provides a conceptual foundation that can inform curriculum development and educational reform in
Islamic contexts. Future research is encouraged to extend this conceptual framework through empirical
investigation of curriculum implementation, teacher practices, and learner outcomes, thereby strengthening
the connection between Islamic epistemology and educational practice.
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